Introduction
The notion of children's citizenship is a recently theorized concept. Contemporary sociology of childhood sees children as competent and capable citizens of today, whereas what James, Jencks and Prout (1998) categorise as pre-sociological views of children (that is, those informed by early philosophy or psychology) position them as citizens of the future. The United Nations (1989) Convention on the Rights of the Child and its application in social policy have promoted current interest in the concept of children's citizenship. According to Millei and Imre (2009) this interest assumes -a legal-political link between citizenship and rights‖ (p. 280). The meaning of children's citizenship has been subject to much debate. Many sociologists (e.g., 3 Alderson, 2008; Cockburn, 1998; James, Curtis & Birch, 2008; Kulnych, 2001 , Lister, 2007 Prout, 2001 Prout, , 2002 Roche, 1999) have discussed what children's citizenship might be for young children and proposed various ways to view and address children's citizenship.
Some (e.g., Millei & Imre, 2009) claim that the use of the term children's citizenship is problematic since children do not have access to the rights commonly included in definitions of citizenship, such as the freedom to own property or the right to vote for political leadership. The right to vote is the only active participation permitted in a legal definition of citizenship in which citizenship is granted through birthright or naturalisation (Faulks, 1998; Gilbert, 1996) . In terms of children's citizenship this view is problematic, as children may in some countries be recognised as citizens (through birthright), yet they cannot participate as they do not have the right to vote, or if they are immigrants they may not be recognised as citizens at all, as they have not yet met the requirements for naturalisation.
This article discusses active citizenship --not the legal definition citizenship of simply being counted as a citizen (Isin & Turner, 2002) . Active citizenship refers to being a social agent expressing opinions, making decisions and enacting social actions as an expression of civic responsibility. This view of active citizenship contributes to the goal of a cohesive and just society as envisioned in communitarian citizenship (Delanty, 2002; Etzioni, 1993) . Citizenship viewed as a socio-political practice is a lived citizenship, thus proposing agency through active participation (Lister, 2007) . If children's citizenship is viewed as a process of expanding rights, a sociopolitical definition of citizenship seems to offer the greatest scope for the inclusion of children as citizens of today. Turner (1993) acknowledged that a socio-political definition of citizenship -places the concept squarely in the debate of inequality… because citizenship is necessarily and inevitably bound up with the problem of unequal distribution of resources in society‖ (p. 32). A socio-political definition of citizenship welcomes acknowledgment and redress of the inequality that children experience in society due to their reduced access to resources, and the goals of Possibilities and quandaries for young children's active citizenship 4 communitarian citizenship offer a way for young children to practice citizenship, through care, concern and responsibility for fellow community members. A communitarian approach to citizenship with young children is what this article examines.
Possibilities for young children's active citizenship are discussed, based on evidence gained from a study that asked: -What possibilities for young children's active citizenship can be provoked through a practice of social justice storytelling?‖ The stories shared as part of the study were about experiences of unfair treatment or injustice. According to Stephens (1992) , characteristic childhood stories in the West tend to be built on certainties, such as happy-everafter-endings, which support dominant views of children as innocent. Telling stories of unfair treatment or injustice was a conscious decision and an attempt to counter such dominant views of childhood innocence and widen the children's access to knowledge and participation as citizens.
The stories were chosen to make visible the plights of others. The participants of the study were a Preparatory 1 class of children aged five to six years who initiated and engaged in active citizenship practices in response to becoming aware of injustices through live storytelling.
Practice, Narrative, and Action Practice, narrative, and action framed the conceptual framework of the study. The research focussed on my practice as a storytelling teacher. Practice was understood as -real-life theorising‖ (Whitehead & McNiff, 2006, p. 32 ) through a living educational theory approach to practitioner
research. An inside and inter-relational view of evolving processes of creation with others inform this approach to action research. In this study, practice involved learning through evolving processes of creation with a class of children and their teacher. The children and the teacher were seen as social actors in the research process.
1 Preparatory is a full-time early education program offered in primary schools in Queensland, Australia. It is non-compulsory.
Possibilities and quandaries for young children's active citizenship
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Narrative was a focus through social justice stories being told to provoke citizenship action. The idea of counternarratives as small-localised narratives that provide accounts of individual experiences of exploitation offered a means to make visible the dominating and exploitative effects of dominant views (Lankshear & Peters, 1996) . The concept of counternarratives informed the intent and content of the social justice stories told.
To explore possibilities for young children's active citizenship, Arendt's (1958 Arendt's ( /1998 theory of action provided a means to define citizenship action. To Arendt, action is about beginning something new in the world, public realm or polis (as distinguished from our internal and personal spaces). The key emphases of Arendt's definition are the initiation of a new action and that it occurs with others. This definition of being political offers scope for children and adults to co-exist politically and learn from these attempts of political co-existence.
According to Arendt (1958 Arendt ( /1998 action and speech used together form a life story.
Action with speech inserted into the public realm and subjected to unpredictable and uncontrollable responses produces stories. To Arendt, accounts of the actions people initiate tell more about the person than any tangible product produced by the person. Actions and speech show who people are, that is, -the unique and distinct identity of the agent‖ (p. 180). Hence, action and speech inserted into the public realm offered a means to read young children's initiated actions as stories of their active citizenship.
The above theories of practice, narrative, and action informed the study, articulated through declaration of five core values of the study: agency, interconnectivity, responsiveness, multiplicity, and practice. In a living educational theory approach to practitioner research (Whitehead & McNiff, 2006) , the agency of practitioners is portrayed through knowledge creation in multiple ways through practice with others in an interconnected and responsive world. To Arendt (1958 Arendt ( /1998 and practice was questioned throughout the study through critical reflection in and on practice as discussed by Schon (1983) in practitioner research
Methodology
The study involved weekly one-and-half-hour storytelling workshops spread across thirteen weeks. The workshops each commenced with a performative telling of a social justice story, and were followed by a whole class critical discussion and small group activities (drawing, The storytelling workshops were audio and video-recorded. Researcher reflections of the workshops were noted when viewing the video recording later that day. Two to three days after each storytelling workshop, feedback on the workshop was sought from the teacher through a follow-up conversation and with a group of five to six self-nominated children. These conversations were audio-recorded. Multiple and diverse data sources worked to diminish the possibility of one perspective shaping the direction of the study and to portray -the complexities and richness of people's lived experiences‖ (MacNaughton & Hughes, 2009, p.156) .
A living educational theory approach to practitioner research (Whitehead & McNiff, 2006 ) provided a systematic form of inquiry to explore a practice of social justice storytelling and the inclusion of young children as active citizens in the public realm. The methodology involved reflection-in-action and reflection-on-action as discussed by Schon (1983) 1. Different ways of viewing children influence young children's active citizenship.
2. Payback, rebellion, and responsibility have a place and purpose in possibilities for young children's active citizenship.
3. Young children possess complex qualities as active citizens.
Young children's active citizenship can be political and authentically active
The following sections extrapolate each of these statements of explanation respectively with suggested implications. Ideas are proposed for early childhood practitioners and those who engage with young children in the public sphere to support the inclusion and participation of young children as active citizens. Broadly in society views of children as immanent, innocent, developing, and impulsive function to legitimate limitations and exclusion for young children's active citizenship, such as the exclusion of children from voting rights. Children seem well aware of the adult view of children as impulsive as indicated by Mali's 3 (aged eight) comment as to why children do not have the right to vote: -Adults don't let us vote because they think we will be silly and vote for bumbumhead.‖ The reality is many adults vote for -bumbumheads.‖ Recognition of the pervasive presence of views of children as impulsive, immanent, innocent and developing provides understanding on how such views limit the scope for young children to be active citizens (see Phillips, 2010a) The above examples suggest that critical awareness of the influence of different ways of viewing children is required when adults and children collaborate in civic engagement.
Different ways of viewing children influence young children's active citizenship
2 Denmark was the name this child chose as a pseudonym 3 Mali consented to use his real name in this article.
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Unacceptable practices of power as the outworkings of these views need to be questioned with and by children, and social action to change these practices enabled. These are processes that Freire (1974) advocated to -avoid the danger of massification‖ (p. 19) in education for social change. To Freire, massification defines the process in which people remain susceptible to the magical, mythical, illogical, and irrational practices of power by following such practices blindly.
Widespread belief in children as immanent, innocent, developing, and impulsive cultivates takenfor-granted practices of power over children, such as withholding knowledge from them to protect the romantic ideal of the innocent child, which can be seen to be produced through magical and mythical qualities of power. Critical awareness of the influences of these dominant views can identify ways to avoid blindly following practices of power over children. 
Payback, rebellion, and responsibility have a place and purpose in possibilities for young children's active citizenship
Payback, rebellion, and responsibility were identified as significant themes amidst the children's comments and actions to the told social justice stories. These three categories offer possibilities for young children's active citizenship that are counternarratives to dominant views of children and citizenship. Each of these emerged from affective responses to the social justice stories told.
Across the study 27 suggestions of payback ideas were identified in the data of the children's comments in the workshops and follow-up conversations. Such suggestions were identified as payback ideas because they suggested ways to punish an inflictor of harm in a story. Suggestions of payback ideas were seen as an anomaly to the literature of children's citizenship in that they did not fit with definitions of communitarian citizenship as creating a cohesive and just
society. Yet the high occurrence of suggestions of payback ideas signalled importance. By relating these data samples to theory and literature the children's suggestions of payback ideas were seen to provide evidence of the intensity of these children's resistance to unfair treatment on others. Young children's capacity to sympathise with those who experience injustice, and motivation to initiate action to redress the injustice was demonstrated.
Rebellion was identified in the data of a story told by three girls (Molly, Ella, and Fergie) in the last week of data collection. It was themed as a suggestion of payback that took a rebellious approach, and presented a marked difference to other responses from the children throughout the study. Molly, Ella and Fergie played out a story, which began with a factory owner telling three children to make carpets faster, then the three child labourers surrounded the factory owner and These examples contribute evidence of young children as active communitarian citizens demonstrating purposeful group action with a strong sense of responsibility to others (Delanty, 2002; Etzioni, 1993) . Demonstration of young children's capacities for responsibility to others provides evidence to support the acceptance of young children as citizens in wider circles.
Recognition of the place and purpose of payback, rebellion, and responsibility in young children's active citizenship has particular implications for early childhood education. Recognition of the place and purpose of payback, rebellion, and responsibility in young children's active citizenship, offers some insight as to what citizenship can and might be for young children, and how young children might be included as citizens. Suggestions of payback ideas provide evidence of children's passionate resistance to injustice. Ideas of rebellion provide evidence of children playing out defiance of unfairness and injustice, and desire for self-control.
Social actions that were initiated and enacted demonstrating responsibility to others provide evidence of young children's desire and capacity for active participation in communitarian citizenship. Collectively, these examples offer insight for those who engage with young children in the public sphere on what young children's citizenship might be, defined by the ways that young children choose to respond to injustices. It is hoped that acknowledgment of the place and purpose of payback, rebellion, and responsibility in young children's active citizenship will lead to greater inclusion of young children's interest and capacity to engage in communitarian citizenship. To begin this process young children need to be included in dialogue on community issues, listened to, and the ways in which young children want to contribute supported.
Young children possess complex qualities as active citizens
Readings of nine young children's actions and comments were read based on Arendt's (1958 Arendt's ( /1998 suggestion that people's actions and comments provide stories of a willingness to act and speak. These readings produced interpretations of who young children can be as citizens. 
Young children's active citizenship as political and authentically active
Young children's active citizenship can be political based on Arendt's (1958 Arendt's ( /1998 understanding of action in which actions are initiated with others in the public sphere. Young children can initiate actions and adults can respond by enabling these actions in the public sphere. Young children's active citizenship can be authentically active if adults recognise how, when, and where young children choose to exercise their agency to redress injustices and offer support at these moments. These statements of explanation provide insight to the role of adults in young children's active citizenship. The following discussion explains these statements and their implications for education and citizenship.
By initiating a social action a child inserts both herself and something new into the public sphere (e.g., the classroom, school and community). Action and agency are This explanation of young children's active citizenship as political is particularly relevant to young children in contemporary Western nations where children have reduced or no access to social structures, such as public spaces (Kulnych, 2001) , are economically dependent (Lister, 2007) , and endure a strong emphasis on care and protection in policy and practices (James et al., 2008) . These social factors reduce young children's access to active citizenship. The possibility for young children's active citizenship then requires that adults employ their greater access to resources to bring young children's initiatives on humanitarian issues into the public sphere. However, adults need to be alert to blocking or manipulating children's initiatives, as this deprives the agency of both parties. (Dahl, Shapiro, & Cheibub, 2003) . Yet children do not have the same access to the same control over their lives as adults, nor the same scope for participation in society. A view of young children's active citizenship as authentically active acknowledges and appreciates the ways in which children express agency. This view has potential to increase awareness of the scope and possibilities of children's agency with matters that concern their lives. Although there are limitations in how young children can exercise their agency given that they are economically dependent on adults and they require care from adults to ensure their survival, consideration of children's citizenship as authentically active offers scope for greater awareness of how children choose to express opinions and make decisions.
These explanations of young children's active citizenship as political and authentically active provide suggestions for pedagogical practice in early childhood education that promotes young children's active citizenship. Practitioners need to notice the social actions young children initiate; and how, when, and where children choose to be active citizens. Well-considered responses that sustain rather than constrain agency are required, ensuring that subsequent actions engage children in decision-making throughout the initiation, planning, and implementation of social actions. Practitioners need to be alert to blocking or manipulating children's initiatives, as this limits the agency of both parties.
A view of young children's active citizenship as political and authentically active sees both children and adults experiment with co-existing in the political realm through interplays of initiating and responding actions. Instead of idealising children's agency for the sake of honouring the child, attention is focused on the interplay of actions between young children and adults learning together to activate real change as citizens. Such a view involves adults listening to children's initiatives and responding to children's initiated actions with further ideas to cultivate social actions that make a difference in the public sphere. Through such a view of young children's active citizenship, unpredictability, emergence, and experimentation are embraced and concern for the other is always present. Two-way learning is cultivated rather than solely supporting children's agency in an adult world, adults also learn to enter, understand, and acknowledge democracy in children's worlds. This reduces emphasis on adults as ‗enablers' of children's agency and brings greater recognition of the complex and diverse ways that children choose to exercise their agency. Adults are required to recognise the ways children exercise their agency, paying attention to the purposes underpinning the way children make and enact choices. 
